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Abstract 
Collaborative writing, defined as “writing involving 

two or more writers working together to produce a 

joint product” (Anderson, 1995, p. 195), is a 

common occurrence across educational contexts. 

The current study examined the process of 

completing a collaborative writing task (“Writing 

an invitation letter”) by two groups of student 

writers (skilled vs. unskilled group). Analysis of the 

discourse revealed that the skilled group spent most 

of the time on trying to complete the task and that 

all the members actively negotiated with each other 

to decide what to put on the paper. On the other 

hand, members of the unskilled group chit chatted 

(i.e., talked about personal life and other matters 

unrelated to the writing task) most of the time while 

one group member tried to put together a group 

piece. It was also found that the skilled group 

initiated many more language-related episodes 

(LREs, defined by Swain and Lapkin [1998] as 

“any part of a dialogue where the students talk 

about the language they are producing, question 

their language use, or correct themselves or others”) 

during their collaboration while the unskilled group 

hardly initiated any LREs. Although the joint text 

by the skilled group still contained some writing 

errors, its quality was much better than the careless 

production by the other group. Pedagogical 

implications as well as future research directions 

will be offered to conclude the presentation. 
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Introduction 
Anderson (1995) defines collaborative writing as 

“writing involving two or more writers working 

together to produce a joint product” (p. 195). It is a 

common practice in professional and educational 

settings. The current study was designed to examine 

the process of completing a collaborative writing 

task (“Writing an invitation letter”) by two groups 

of ELF university writers (skilled vs. unskilled 

group) in Taiwan.  

1 Methodology 

In the fall semester of 2010, the researcher was 

assigned to teach one beginning and one 

intermediate writing course by her school. In each 

class, the students were asked to divide into writing 

groups (4-5 people in each group) to complete each 

in-class writing task (a total of 5) throughout the 

semester. In the 100-minute class meeting, students 

first wrote individually for the first 40 minutes. 

Then in the next 60 minutes, they brought their own 

writing to their group, discussed it with their group 

members, and wrote a joint composition. Data for 

this exploratory study were collected in November, 

2010, when students completed their third writing 

task. The writing prompt was as follows: You are 

inviting an American friend to attend a school event. 

Use the school map and write a letter to explain 

how to get to our school. One group in each class 

volunteered to participate in the current study by 

allowing the teacher/researcher to place a digital 

voice recorder on their desk as they completed the 

writing task together.  

After the recordings were completed, one research 

assistant performed content transcription of the 

recorded files by noting what was discussed in 

every 3-minute time span. I then read the transcripts 

and listened to the recording to check accuracy.  
 

2 Findings, Discussion, and Conclusion 

Analysis of the discourse revealed that the skilled 

group spent most of the time on trying to complete 

the task and that all the members actively 

negotiated with each other to decide what to put on 

the paper. On the other hand, members of the 

unskilled group chit chatted (i.e., talked about 

personal life and other matters unrelated to the 

writing task) most of the time. Like the skilled 

group, the unskilled group also assigned a group 

member to take charge of hand-writing the group 

piece. However, it was found that in the unskilled 

group, this student often worked silently by herself 

to try to complete the group piece, suggesting that 

for these students to benefit from the experience of 
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working in groups, more scaffolding and 

monitoring from the instructor is probably needed. 

It was also found that the skilled group initiated 

many more language-related episodes (LREs, 

defined by Swain and Lapkin [1998] as “any part of 

a dialogue where the students talk about the 

language they are producing, question their 

language use, or correct themselves or others”) 

during their collaboration while the unskilled group 

hardly initiated any LREs. Although the joint text 

by the skilled group still contained some writing 

errors, its quality was much better than the careless 

production by the other group. 
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